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The Impact of COVID on Children’s Mental 
Health and Development: One Father’s Story
When distance learning became a staple 
in communities across the country it was 
another hurdle for families to overcome. It 
was particularly diffi cult for families of color. 
Many families found distance learning to 
be cumbersome when they did not have 
the devices or internet service to connect 
to educational sites.
In 2020 my son’s distance learning consisted 
of very unstable internet connections, 
constant outages, and lessons that were all 
over the place. Most of the day consisted 
of the teacher asking the student(s) to 
please show your face, stop speaking over 
other students, and nothing conducive to 
learning. Many of the families have multiple 
generations in the home and that made it 
diffi cult for children to have a space to be 
attentive to learning.
When connections were constantly 
dropped, it became too much for me as 
a single parent to constantly stop what 
I was doing to try and reconnect to the 
educational site. There were days when my 
son would be engaged in the lesson being 
taught and the screen would go completely 
dark. After this happened one too many 
times, I would just tell my son to do some 
work in one of his lesson books.
Some of the families don’t have people in 
their households who have an education 
past high school and didn’t know how to 
log on, how to bookmark, or how to attach 
an assignment to an email. Many of us 
take for granted knowing how to navigate 
the Internet and remote learning brought 
about the inequities that are inherent in the 
educational landscape.
With many families living in poverty, the stress 
that students face makes it impossible for 
any learning to take place. Many children 
count on school to eat a meal, to learn how 
to interact socially and once that is taken 
away their overall development is stifl ed. A 
lack of parental supervision was prevalent 
in my son’s classes, and there were days I 

would see my son mentally check out and 
there was no way to get him to reconnect. 
There were times when I would hide my 
presence and listen to his class and know 
most of the time, we were just checking the 
present box for attendance purposes. 
Families that did not have the means to 
purchase a device for their children were 
given devices that had numerous technical 
issues and were told to make the best of it. 
These families had children who were still 
required to pass the standardized testing 
at the end of the year. When speaking to 
educators from across the country, many 
said that if ever there was a time to suspend 
testing it was then. We all know that it was 
not up to the teachers, state legislators 
required the testing to go on. The remote 
learning dynamic brought to the forefront 
the widespread differences in school quality 
and environments within black and brown 
communities. 
With disparities in resources and strains on 
budgets, low-income school districts and 
families need to make sure that their voices 
are heard when it comes to what their 
children need to prosper in school. Telling 
your friend or family member is fi ne but after 
those conversations nothing has changed. 
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There is Hope Through Trying Times: Crea  ng a 
Posi  ve Outcome from a Perceived Nega  ve Situa  on
I had the opportunity to interview 
Elizabeth Reddick, a single mother 
from Washington D.C., who is cur-
rently serving in her fi rst year as a 
FRIENDS’ PAC Member. She is a 
mother of fi ve with two children 
remaining in the household. This 
article hopes to shed light on Eliza-
beth’s experience with her 9-year-
old son, who is on the Autism Spec-
trum, and their experiences during 
the “COVID-19 Shutdown”. I hope 
to paint a picture of her story and 
convey how she created a positive 
outcome from a situation that was 
perceived as negative.
“A week before Spring Break and 
here we are facing COVID-19 Shut-
down!!!” This was Elizabeth’s reac-
tion, as well as most parents’ reac-
tion to what was occurring in Spring 
2020. Anxieties started to build with 
pressing questions like, “what will 
happen next” and “how will I make 
it through the rest of the school 
year”. Elizabeth was concerned 
about her son’s behavioral issues 
which he faced while in school and 
wondered how this would impact 
his transition to home school. She 
was only given a packet from the 
school which made Elizabeth feel 
that the school system was not pre-
pared and that she was not given 
the proper tools needed to help her 
son adequately learn at home, es-
pecially with him being on the Au-
tism Spectrum. How could a positive 
outcome be created out of this situ-
ation she was facing? 
Being determined to be successful 
in helping her son thrive at home, 
Elizabeth started to communicate 
with his teacher as well as the social 
worker at the school for more clarity 
and help. She discovered that her 
son was given “too easy work”, that  
even a 3- or 4-year-old could under-
stand. Elizabeth felt that not being 
challenged intellectually and feel-
ing unsafe in his school environment 
caused her son to have behavioral 
problems. So, she sought out and 
found a school that she felt was 

more supportive to children with 
special needs and one that would 
also create a safe environment for 
her son to learn and thrive.
Once this change occurred, Eliza-
beth noticed her son becoming 
more independent with his learn-
ing, as well as, his confi dence build-
ing. She appreciated how his new 
teacher, in her opinion, was more 
involved in coaching and creat-
ing an environment for her son to 
learn in.  One concern, with learn-
ing at home, was him regressing in 
his learning.  In this newly created 
learning environment and with a 
new closely built relationship with 
his teacher, Elizabeth’s son actu-
ally improved in his math skills and 
matured emotionally. How excited 
Elizabeth was to see what once trig-
gered anxiety for her son, was not 
an issue for him now! She witnessed 
how he was able to have more self-
control, by not feeling the need to 
fl ip over tables when he became 
anxious or upset. He also became 
more willing to speak to people 
when before he had always been 
an introverted person.
What was deemed a negative situ-
ation, ended up being a blessing in 
disguise for Elizabeth and her fam-
ily. Not only did she feel that her 
son’s stress level was reduced by 
not being pressured to perform in a 
school environment, but she felt he 
also became more self-aware and 
displayed much emotional growth 
during this time.  Prior to the COV-
ID-19 shutdown, Elizabeth’s son was 
receiving cognitive behavioral ther-
apy and  he remained in therapy 
throughout the shutdown. Elizabeth 
felt that her son thrived so much at 
home, he was able to graduate 
from several therapy classes.
Since Elizabeth had such success 
with her son, she decided to create 
some positives for herself. Prior to the 
shutdown, Elizabeth was in coun-
seling, at Community Connections 
in D.C., to identify triggers so that 
she could change her responses. 

She decided to take virtual classes, 
through the D.C. Children’s Trust 
Fund and East River Family Success 
Center, to grow and learn more 
about being successful in parent-
ing. During this time, she was able to 
grow and to learn more about ap-
propriate discipline techniques and 
discovered that her expectations 
were not realistic for her children.  
She also was able to understand 
that her communication style, while 
correcting her children, came from 
her own childhood trauma. This 
prompted Elizabeth to seek to heal 
her inner child and face her own de-
mons.  Elizabeth wouldn’t have had 
the time to focus on these discover-
ies about herself if not for the time 
allotted by the COVID-19 shutdown. 
Who could have ever imagined the 
positive outcomes that surfaced 
during a time that others viewed 
as negative!! Elizabeth felt that her 
time at home was vital for her and 
her children’s understanding of how 
to communicate with each other 
and how to express their needs 
more effectively. The Shutdown 
brought awareness and healing to 
Elizabeth’s family. We realize that 
this was not everyone’s experience, 
but reading about Elizabeth’s story 
should prompt us all to have hope 
that we have the ability to create a 
positive outcome out of a situation 
we deem negative.

by Vadonna Williams, 
FRIENDS PAC Member
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Finding the Helpers: 
Success Stories and Resources from the Field and Community

con  nued from page 1

In addition, Head Start programs 
and grantees are successfully using 
and implementing the U.S. Centers 
for Disease Control and Prevention’s 
(CDC) Toolkit for Teachers, School 
Staff, and Childcare Workers and 
other resources to increase staff 
comfortability and understanding 
of the vaccine.
ECD: The Latest Live
The Offi ce of Early Childhood De-
velopment hosts a monthly webinar 
series focused on the latest updates 
from the Biden-Harris Administration 
on early childhood policy. Join in 
to hear about how the American 
Rescue Plan Act is supporting fami-
lies and the early childhood com-
munity, the Administration’s plans 
to Build Back Better, and how you 
can support the country’s recovery 
from the COVID-19 health emer-
gency. Speakers will share strate-
gies, resources and technical as-
sistance and include families and 
practitioners sharing their expertise 
and experience. The monthly we-
binar will be a live forum for ACF 
and federal agency leadership to 
share progress on implementation 
and respond to questions that have 
been submitted. Participants will be 
able to submit questions when they 
register to be answered during the 
webinar. Interested individuals can 
register using this link: https://www.
zoomgov.com/webinar/register/
WN_GvTnJfO5QJKkbkezH_bQIw  
Participants are invited to attend 
all of the events in this series but 
will need to register for each web-
cast separately.  Archived webi-
nars are updates, resources and 
success stories are available using 
this link:   https://www.youtube.
com/playlist?list=PLypiJrod4Deg76-
zbeTsM88L7_pM-00pN
Resources for Older Youth
Relationships are powerful tools - 
they have the potential to inspire 
and motivate, create quality sys-
tems of support, and ultimately 
change lives. For young people, 
so many of those connections are 
formed and developed during 

their time at school. That’s why it’s 
critical that adults are intentional 
about what those relationships look 
like and how they are distributed, 
especially in light of the impact of 
the pandemic. These stories of suc-
cess highlight the impact mentors 
have had to promote positive rela-
tionships and experiences for youth: 
Mentoring Stories - MENTOR
In addition MENTOR,  the national 
mentoring organization with sites 
around the country,  teamed up 
with American Student Assistance 
on a new campaign to provide 
teachers, administrators, coaches 
- any adult within a school system 

FRIENDS NC for CBCAP
These are trying times. The COVID 
pandemic has led many of us to 
experience tensions resulting from 
business closures, empty grocery 
store shelves and school shut-
downs all while maintaining social 
distance, masking and possibly 
quarantining.   During this time fam-
ily caregivers around the country 
experienced educating their child 
from home, sometimes with limited 
or no access to resources and tech-
nology.  Parent advisors from the 
FRIENDS Parent Advisory Council 
are quick to remind practitioners 
that schooling from home (a result 
of pandemic restrictions) is very 
different than home schooling (a 
family directed choice by family 
caregivers choosing to guide their 
child’s education at home). In times 
of isolation and anxiety, it may not 
seem as though there are stories of 
success.  However, a timeless quote 
from the late Fred Rogers tends to 
emerge again and again: “Look 
for the helpers.”  As the impact of 
the ongoing coronavirus pandemic 
continues to shape Americans’ dai-
ly lives – including how our children 
are educated – it helps to take Fred 
Roger’s advice and identify small 
victories, stories of success and re-
sources to support families as they 
address their child’s educational 
and social / emotional needs.

Success Stories from the Field
These stories showcase some of the 
different ways Head Start grantees 
are working to ensure positive vac-
cine experiences. Some programs 
have become vaccination sites 
or created partnerships with local 
pharmacies and health depart-
ments to successfully improve their 
staff’s access to the vaccine. Others 
have been using COVID-19 funds to 
support the vaccine effort, such as 
offering staff paid leave for the time 
spent receiving their vaccination or 
providing transportation assistance 
to vaccination locations. The stories 
are available here: https://eclkc.
ohs.acf.hhs.gov/about-us/corona-
virus/vaccine-success-stories-fi eld

Educate yourself on becoming 
an advocate for your child and 
community. Academic success 
requires improving health, economic 
stability and housing along with 
other factors for families of color. It 
is essential that people who look like 
you get a seat at the table.
The factors that infl uence a child’s 
education are particularly diffi cult 
and can be heightened when living 
in a single parent household. At 
times last year I felt like I was alone 
on an island. There were times when 
I had to just get away mentally and 
regroup for both of us. Being a single 
parent is already one of the toughest 
realities for a person to face. The 
pandemic brought about a reality 
that I personally was not really ready 
to face, but there were people who 
have been there for me and assisted 
me as much as possible, and for that 
I am forever grateful!

by Anthony Queen
FRIENDS PAC member

The Impact of COVID on 
Children’s Mental Health 
and Development

con  nued on page 4
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The Shortcomings of Standardized Tests 
for People with Disabili  es
Children with disabilities have been 
disproportionately affected by the 
fl awed policies that infl uence their 
academic future and progress due 
to measures that inaccurately por-
tray their performance, based on a 
one-size-fi ts-all approach. Students 
with disabilities often face many 
barriers due to the complex chal-
lenges that are unique to their spe-
cifi c conditions, whether they are 
visible or invisible. 
Visible conditions include those that 
are physical such as motor, visual, 
hearing impairments, and other 
conditions that require the use of 
assistive devices or medical equip-
ment. Invisible disabilities are those 
that are not immediately apparent. 
They are impairments that signifi -
cantly affect the individual’s qual-
ity of life including but not limited to 
chronic medical conditions like dia-
betes, renal failure, signifi cant sleep 
disorders, chronic pain and diseas-
es that can affect the brain, nerv-
ous system, or other internal organs. 
According to Disabled World, an es-
timated 10% of people in the United 
States have a chronic medical con-
dition that is referred to as a hidden 
or invisible disability. According to 
the Americans with Disabilities Act, a 
disability is legally defi ned as a phys-
ical or mental impairment that can 
signifi cantly impact daily life such 
as school, work or other daily activi-
ties. Many who experience hidden 
disabilities often face diffi culties 
being understood, because of the 
perceptions of others. For example, 
an individual with a medical con-
dition such as chronic pain, arthri-
tis or learning disability often need 
reasonable accommodations at 
school or work are often told that 
their best is not enough and that 
they should try harder next time or 
that they do not look sick, or that 
they are “faking it” as an excuse to 
not engage in their daily activities 
without understanding the different 
reality they experience living with 
medical, mental or neurological 
conditions such as seizure disorders, 

cognitive impairments, heart condi-
tions, fi bromyalgia, chronic fatigue 
syndrome and others.
Students with learning disabilities 
like Attention Defi cit Disorder (ADD) 
or Attention Defi cit and Hyperac-
tivity disorder, Dyslexia and other 
cognitive impairments are at a dis-
advantage because of the fl awed 
standards that are solely based on 
a quantitative threshold that deter-
mines a student’s performance to 
pass or fail. One of the most promi-
nent shortcomings of standardized 
tests for people with disabilities is 
the failure to account for factors of 
direct impact that affect the result 
of testing procedures for students 
with signifi cant learning diffi culties. 
Other shortcomings include fail-
ure to measure real knowledge of 
subject material using quantitative 
values. Test scores can substantially 
increase due to repetition which re-
sult in the discrepancies between 
acquiring real knowledge of the 
subjects in question and that of 
practice test sessions based on a 
1-size-fi ts-all curriculum. Also, there 
are no cost-effective opportunities 
for remediation in place for when 
a student fails to pass one of these 
tests, especially in urban areas with 
a prevalence of low-income popu-
lation groups.  Studies have shown 
that the economic costs of help-
ing students with learning defi cits 
to pass tests such as the SATs and 
ACTs are often overlooked and can 
be cripplingly high.

Impact of Standardized Tests  
During COVID
COVID has disproportionately af-
fected many at-risk students be-
cause of the growing differences 
in how families access educational 
resources, technology, reasonable 
accommodations, and programs 
that aid students in receiving a 
proper education. For instance, stu-
dents with learning disabilities like 
ADHD, ADD, Dyslexia, and mental 
challenges are often given inad-
equate reasonable accommoda-
tions due to the uneven regulations 

set by each state, jeopardizing their 
quality of education which can 
have detrimental effects on their fu-
ture development.
Students in low-income households 
often lack resources, guidance and 
access to services that facilitate 
learning. This lack of access and 
resources can result in children fall-

con  nued on page 5

who works with young people - with 
tools and resources they can use to 
build strong, meaningful relation-
ships with all their students during 
and beyond the pandemic.   Click 
here to learn more and access 
these great new resources!
Finding Success Engaging Families 
and Schools in Partnership
Through global research and con-
venings, the Parents as Allies re-
search project  aims to fi nd prom-
ising new strategies cropping up 
around the globe, and then syn-
thesize and share this knowledge 
to help build stronger school-family 
and teacher-parent partnerships 
worldwide.  This initiative is all about 
building on the imperfect but in-
creased communication that be-
gan happening between schools 
and families out of necessity during 
the pandemic. Follow their progress 
here: Two months, 200 new ideas 
and a chance to revolutionize par-
ent engagement in education| 
Pittsburgh is Kidsburgh.
Compiled by MaryJo Alimena Caruso,

FRIENDS T/TA Coordinator

con  nued from page 3 

Finding the Helpers
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The Shortcomings of 
Standardized Tests... 
ing behind in the classroom and 
during testing which was seen dur-
ing the ongoing pandemic. Due 
to the abrupt transition to virtual 
education, students with disabilities 
were greatly affected due to the 
lack of fl exibility in teaching meth-
ods which cannot be replicated in 
a virtual setting, especially for skills 
that require in-person instruction. 
To illustrate, teaching basic math 
concepts like geometry to a visually 
impaired or blind student requires 
in-person instruction due to the use 
of braille and other adaptive aids. 
Testing centers like the College 
Board had originally planned 
to administer tests remotely but 
canceled due to security concerns. 
Often times, online platforms that 
provide testing are not accessible 
and fail to accommodate the assis-
tive aids for people with disabilities, 
further excluding said population 
groups from performing in an equal 
playing fi eld. 
Many programs that provide edu-
cational support services for those 
with disabilities have been dis-
rupted during COVID-19, and poli-
cies should adapt to the evolving 
needs of disabled students by 
ensuring that remote testing plat-
forms are universally accessible for 
students. Standardized testing can 
negatively affect the students’ self-
confi dence, mental well-being and 
attitude towards learning because 
of the infl uence created by a de-
fi ning label that fails to consider the 
different learning styles and abilities 
that compensate their challenges. 
Labeling students with learning or 
mental disabilities as disordered 
without clearly evaluating and un-
derstanding their specifi c needs 
for reasonable accommodations is 
a missed opportunity for potential 
growth and achievement. 

by Pricilla Garces,
Disability Advocate

In addition to supporting the work of FRIENDS and CBCAP, the FRIENDS 
Parent Advisory Council members are active in their states and commu-
nities.  Take a look at the PAC’s recent efforts and achievements!
Marcela Henao, PAC member from New Jersey, is a Certifi ed Sexual Vio-
lence Advocate-Volunteer at Union County Rape Crisis Center (RCC) as 
well as a Union County Council for Young Children (UCCYC) Parent Leader 
Facilitator for the Virtual Children’s Café.  Marcela is a Parent Advisor at 
Ascend at the Aspen Institute, has provided training on the Five Protective 
Factors, and has provided testimony to funders.
Valerie Lebanion, PAC member from Kentucky, serves on Kentucky’s Con-
tinuous Quality Improvement Team. Valerie is a Trainer of Trainers for the 
Nurturing Parenting Program and is a parent representative on the FRIENDS’ 
Prevention Mindset Institute.
Anthony Queen, PAC member from Michigan, has been nominated to 
serve on the Board of Commissioners of Grand Rapids, Michigan.
Raven Sigure, PAC member from Louisiana, has been promoted from Par-
ent Partner to Parent Partner Training Coordinator with the Extra Mile Re-
source Center Region IV. Raven has recently completed the Iowa Building 
a Better Future, Train the Trainer Training, and is now training new parent 
partners throughout Louisiana.
Melissa Zimmerman, PAC member from Arizona, is a Protective Factors 
Trainer and Flourishing Families Trainer for Prevent Child Abuse Arizona.  
Melissa recently spoke at Lighting Arizona Purple during Domestic Violence 
Awareness Month and co facilitated a webinar on shared parenting for 
West Virginia family resource center directors in October 2021.  She gradu-
ated in December 2020 with a Masters of Criminal Justice Degree and is 
currently working on a Master of Social Work Degree.

Valerie Lebanion and Joanne Hodgeman presen  ng at the 
Preven  on Mindset Ins  tute (PMI) in Bal  more, MD.

Joanne Hodgeman presen  ng at the PMI Vadonna Williams presen  ng on a panel 
at the Alabama CTF grantees mee  ng.

Parent Leaders in Ac  on
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Understanding Dyslexia and Impact of COVID
Dyslexia, the most common learn-
ing disorder worldwide, continues 
to be misunderstood and unde-
ridentifi ed throughout the world es-
pecially in underserved, vulnerable 
communities. What is Dyslexia? Per 
the accepted defi nition published 
by the International Dyslexia Asso-
ciation, “Dyslexia is characterized 
by diffi culties with accurate and/
or fl uent word recognition and by 
poor spelling and decoding abili-
ties. These diffi culties typically result 
from a defi cit in the phonological 
component of language that is of-
ten unexpected in relation to other 
cognitive abilities and the provision 
of effective classroom instruction.
Secondary consequences may 
include problems in reading com-
prehension and reduced read-
ing experience that can impede 
growth of vocabulary and back-
ground knowledge.” How common 
is it - depending on the research-
er, it spans from 8% to 17% of the 
population that present with read-
ing weaknesses in varying degrees 
(Pediatrics In Review, Drs. Sally and 
Bennett Shaywitz, May 2003). Most 
states in the United States have 
Dyslexia laws, with the exception 
of Idaho, but other than promoting 
the defi nition of Dyslexia, the laws 
vary from state to state in terms of 
services and mandates.
As early as preschool, children be-
gin to become aware of their dif-
ferences when compared to their 
peers. “Mom, my friends can write 
their names, but I can’t remem-
ber the letters in my name or write 
them.” “Why is it so hard for me to 
fi nish reading a chapter that my 
friend read in 5 minutes?” Dyslexia 
has been found to be a highly ge-
netic learning disorder with inherit-
ability over 40%. The severity of Dys-
lexia can be reduced if the child is 
immersed in a rich oral language 
environment and receives explicit 
daily instruction in letter name/
sounds and phoneme awareness in 
pre-k and kindergarten early child-
hood.
Despite the fl urry of US laws that 
recognize this common reading dis-

order, and in some states mandate 
the screening of Dyslexia, recent 
studies have shown that the Dys-
lexia laws have not led to increased 
identifi cation of Dyslexia especially 
among African American and La-
tino children. (Journal of Learning 
Disabilities, April 2020; Odegard, 
Farris, and Middleton) Unidentifi ed 
or poorly remediated Dyslexia puts 
a child at risk socially and emotion-
ally. Left untreated, children with 
dyslexia are at risk for drug and 
sexual abuse due to the acquired 
poor self-image. In fact, research 
has found the following, “the odds 
of a sexual abuse allegation was 
2.5 times greater for children with 
a LD relative to children without a 
LD.” (Helton, Kerr, Gruber; October 
2017). Speaking from experience, 
misconceptions about learning 
disorders have led some dyslexic 
children to be mistreated since 
they were considered damaged 
in some way. In those instances, 
they were considered an embar-
rassment to the family and thought 
of as “stupid” by their teachers. Dr. 
Jerome Shultz in his book, Nowhere 
to Hide: Why Kids with ADHD and 
LD hate school and what we can 
do about it, provides an in-depth 
examination of the negative con-
sequences of kids left unidentifi ed 
and untreated.
As we start a new school year, it 
is imperative that all children in 
Pre-K through 2nd grade undergo 

early screening of basic language 
and reading skills in order to iden-
tify those children who are below 
benchmark when compared to 
their peers. We know that many 
children lost ground due to the 
pandemic, but typical children will 
pick up new learning quickly, while 
students with Dyslexia will not. While 
it is never too late to teach some-
one to read, the earlier a student 
is identifi ed for support, the sooner 
the emerging gap with their peers 
can be closed thus avoiding the 
development of social emotional 
struggles that left unchecked lead 
to depression, withdrawal, and 
school avoidance. Left unidenti-
fi ed and/or unremediated, the 
whole family is impacted, not just 
the child. Parents, you are on the 
front lines when it comes to iden-
tifying Dyslexia. Please check out 
the links below to learn more about 
your state’s Dyslexia laws and ac-
cess the International Dyslexia Asso-
ciation’s free parent Dyslexia hand-
book. Advocate for your child, and 
educate your child’s teachers since 
they may not know the signs or are 
dismissing the signifi cance of the 
warning signs for dyslexia.
https://dyslexiaida.org/ida-dyslex-
ia-handbook/
https://improvingliteracy.org/state-
of-dyslexia

by Susan E. Miller, Assistant Director
Robinowitz Education Center



                      Parents & Practitioners  Page 7

Contact InformaƟ on:  Valerie Lebanion and Anthony Queen, Editors
 friends@friendsnrc.org

About the PAC
FRIENDS has established a Parent Advisory Council to provide useful overall program direcƟ on and guidance to the acƟ viƟ es of the 
NaƟ onal Center. CommiƩ ee members share their experience and experƟ se in child abuse prevenƟ on and family strengthening through 
their acƟ ve parƟ cipaƟ on in FRIENDS workgroups and the annual Grantee’s meeƟ ng, development/review of FRIENDS wriƩ en materials, 
and by providing resource center staff  with consultaƟ on and advice.

This publication was produced by the FRIENDS National Center for Community-Based Child Abuse Prevention (CBCAP). FRIENDS is a service of the Children’s 
Bureau and a member of the T/TA network.

FRIENDS is funded by the U.S. Department of Health and Human Services, Administration for Children, Youth and Families, Offi ce on Child Abuse and Neglect, under 
discretionary Grant 90CZ0027. The contents of this publication do not necessarily refl ect the views or policies of the funder, nor does mention of trade names, commercial 
products or organizations imply endorsement by the U.S. Department of Health and Human Services. This information is in the public domain. Readers are encouraged 
to copy portions of the text which are not the property of copyright holders and share them, but please credit the FRIENDS National Center for CBCAP.

FRIENDS Parent Advisory Council members (from l to r, top row): Eileen Graham, Marcela Henao, Bruce Bynum, Raven Sigure, Heather 
Stenson, Vadonna Williams (from l to r, bo  om row) Valerie Lebanion, Melissa Zimmerman, Joanne Hodgeman, Anthony Queen, Eliza-
beth Reddick.
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Visit www.friendsnrc.org 
for more informa  on 

and resources on 
parent leadership.

The Impact of COVID on Special Populations: 
Examples from around the United States
As schools reopen, addressing COVID-19-related trauma and mental health issues will take more than 
mental health services
As schools reopen, addressing 
COVID-19-related trauma and 
mental health issues will take more 
than mental health services - Child 
Trends

What Latino Families Need Now: 
The Nation’s Most Comprehensive 
Study of COVID-19 Impacts on La-
tino Communities and How Policy 
Makers Should Respond  
https://nationalsurvey.ap-od.org/ 
How to Address the Devastating 

COVID-19 Impacts on Latino Fami-
lies. Latino Parent Voices: Policy 
Recommendations  
https://nationalsurvey.ap-od.org/
wp-content/uploads/2020/12/Poli-
cy-Report_APOD_web2.pdf

The Impact of the Pandemic on 
Households with Children and 
Youth/Children with Special Needs 
impact_of_the_covid-19_pandem-
ic_on_children_youth_and_fami-
lies_.pdf (harvard.edu)

Survey gives snapshot of pandemic 
life for families, children with special 
health care needs | AAP News | 
American Academy of Pediatrics


